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STATEMENT OF PURPOSE 
 
Honors English I has been developed for the outstanding ninth grade student who has demonstrated proficiency in reading and composition.  The 
primary goals of the course will be to develop critical thinking, listening, intensive and extensive reading and writing skills by working with 
literature and related sources of above-average difficulty through an integrated approach to language arts instruction. Separately we assess students 
to gauge progress and inform instruction. Benchmark assessments for students in grades 9 through 12 are administered in the form of a midterm and 
final exam for full year courses. *Special Note: Only final exams are administered at the end of quarter courses and semester courses.  

 
 

This course is the initial step in a sequential program of study culminating in advanced placement in twelfth grade. 
 

Students are required to complete summer readings that will be used as the basis for reading, writing, and discussion throughout the year. In addition 
to regularly assigned classroom selections, students will be required to complete teacher-directed supplemental readings. Research activities will also 
be integrated throughout the curriculum. 

 
This revision updates the curriculum to reflect the replacement of HSPA with PARCC.  It also has been updated to reflect student use of iPads in the 
classroom, and to add more supplemental non-fiction into the curriculum to further improve PARCC readiness.  
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THE LIVING CURRICULUM 

Curriculum guides are designed to be working documents.  Teachers are encouraged to make notes in the margins.  Written comments can serve as 
the basis for future revisions.  In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the classroom 
and to work collaboratively to develop recommendations for curriculum reforms as needed. 
 

AFFIRMATIVE ACTION 

During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, national 
origin, or creed.  Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the texts and the 
instruction inherent in this course. 

 

MODIFICATIONS AND ADAPTATIONS 
 

For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the following link - 
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individualized Education Plans (IEPs) must 
adhere to the recommended modifications outlined in each individual plan. 
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GENERAL GOALS 

The students will: 
 

1. understand the characteristics of various literary genres, and in so doing, become aware of the relationship between form and function in 
literature. 
 

2. study in depth classic representative samples of various literary genres. 
 

3. refine and expand the repertoire of rhetorical techniques used for effective oral and written communication with specific emphasis on the 
essay. 

 
4. develop a broad background of reading experiences that emphasizes close textual analysis as well as a comprehensive study of literary 

genres. 
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GRADING PROCEDURES 

 
 
The instruction of English and Communication Arts provides for integrated lessons in various forms of communication.   Therefore, the grade 
a student receives reflects his/her ability to demonstrate the skills associated with both reading and composition.  Student grades and credit 
for the course are dependent upon a mastery of the course proficiencies as measured by: 

 
1.  Major Assessments: Tests, research projects, large group projects, essays 50% 

 
2. Minor assessments: quizzes, small writing assignments, small projects 35% 

 
3. Homework, classwork, group work 15% 
 

Final Grade – Full Year Course 

Each marking period shall count as 20% of the 
final grade (80% total).  

The midterm assessment will count as 10% of the 
final grade, and the final assessment will count as 
10% of the final grade.  
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OUTLINE OF CONTENT 

I. FICTION 
A. Essential Question(s) 

1. What makes short stories effective? 
2. How does understanding form help us comprehend a text? 

 
B. Enduring Understanding(s) 

1. Stories can be evaluated based on their characteristics and form. 
2. Understanding the conventions of fiction can help readers with comprehending unfamiliar texts. 

 
C. Areas of Concentration 

1. “Escape” versus “interpretive” fiction 
2. Plot and structure 
3. Characterization 
4. Theme 
5. Point of view 
6. Symbol, allegory and fantasy 
7. Humor and irony 
8. Evaluation 
9. Characteristics of the short story and novel 

 
D. Required Readings – Short Stories 

1. “The Most Dangerous Game,” Richard Connell 
2. “The Child by Tiger,” Thomas Wolfe 
3. “The Destructors,” Graham Greene 
4. “The Lottery,” Shirley Jackson 
5. “The Cask of Amontillado,” Edgar Allan Poe 
6. “The Rocking-Horse Winner,” D.H. Lawrence 
7. “A Jury of Her Peers,” Susan Glaspell 
8.      Novel:  To Kill a Mockingbird by Harper Lee 
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E. Supplemental Readings 
1. Of Mice and Men, John Steinbeck 
2. Selected short stories by Willa Cather, Anton Chekhov, William Faulkner, Joyce Carol Oates, Flannery O’Conner, Alice Walker and 

Eudora 
Welty 

 
F. Required Summer Readings – Novel 

Required Summer Reading:  Hotel on the Corner of Bitter and Sweet by Jamie Ford 
 

G. Technical Vocabulary  
 allusion genre Plot 
 analogy irony prologue 
 analysis literature Prose 
 character mood science fiction 
 characterization myth setting 
 classic mythology short story 
 conflict narrative single effect 
 epigraph novel Style 
 fiction novella Theme 
 flashback omniscient Tone 
 foreshadowing point of view Unity 
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audience expressive narrative 
article expository persuasive 
autobiography form position 
critic formal essay pre-writing 
critical format prompt 
criticism graphic organizer purpose 
coherence informal essay speculative 
conclusion informational Tone 
descriptive introduction transitions 
diary journal viewpoint 
draft manuscript  
essay memoir  

 

II. NON-FICTION 
A. Essential Question(s) 

                      Why conduct research? 
 

B. Enduring Understanding(s) 
                      Researches gather and critique information from different sources for specific purpose. 
 

C. Areas of Concentration 
1. The essay 
2. The autobiography or memoir 
3. Literary criticism 
4. Media 

 
D. Required Readings 

1. Essays selected from current newspapers, periodicals or recognized literary merit 
2. A Handbook for the Preparation of Research Paper 

 
E. Supplemental Readings 

1.    Night, Elie Wiesel 
2.    I Know Why the Caged Bird Sings, Maya Angelou 

 
             F.      Vocabulary 
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III. POETRY 
A.   Essential Questions(s) 

1.      What is the purpose of figurative language? 
                    2.      What do readers do when they do not understand everything in a text? 
 

B.   Enduring Understanding(s) 
1. Figurative language creates a more evocative and visual type of storytelling.  
2. Good readers employ strategies to help them understand text.  Strategic readers can develop, select, and apply strategies to 

                 enhance their comprehension. 
 

C.      Areas of Concentration 
                      1. The differences between poetry and prose 

2. Denotation and connotation 
3. Imagery 
4. Figurative language 
5. Allusion 
6. Interpretation 
7. Tone 
8. Sound devices 
9. Structure 
10. Evaluation 

 11. Characteristics of the epic 
 

D. Required Readings 
1. The Iliad, Homer (Trans. W.H.D. Rouse) 
2. The Odyssey, Homer (Trans. W.H.D. Rouse) 
3. “Winter,” William Shakespeare 
4. “The Lamb,” William Blake 
5. “The Tiger,” William Blake 
6. “Siren Song,” Margaret Atwood 
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E. Supplemental Readings 

1. “Nothing Gold Can Stay,” Robert Frost 
2. “Stopping by the Woods on a Snowy Evening,” Robert Frost 
3. “We Real Cool,” Gwendolyn Brooks 
4. “Whoso List to Hunt,” Thomas Wyatt 
5. “When My Love Swears That She is Made of the Truth,” Shakespeare 
6. “Meeting at Night,” Robert Browning 
7. “in Just --,” E.E Cummings 
8. “Metaphors,” Sylvia Plath 
9. “The Guitarist Tunes Up,” Frances Cornford 

 10.     From “Romeo and Juliet,” William Shakespeare 
 11. “The Death of a Soldier,” Wallace Stevens 
 12. “Barbie Doll,” Marge Piercy 
  13.    “My Son, My Executioner,” Donald Hall 
 14. “To a Daughter Leaving Home,” Linda Pastan 
 15. “A Smattering of Limericks” 
 16. “Two Brothers Devised What at Sight,” Laurence Perrine 
 17. “Do Not Stand by My Grave and Weep,” John Keats 
 18. “Riddle,” William Heyen 
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accent hyperbole rhapsode   
alliteration hubris rhyme   
allusion iamb rhyme scheme   
anapest imagery rhythm   
assonance “in media res” Scan   
blank verse internal rhyme scansion   
connotation limerick sensory imagery   
consonance light verse Sestet   
couplet lyric Simile   
dactyl metaphor Sonnet   
denotation meter speaker’s voice 

 
 
 
 

  
diction octave Stanza   
end rhyme onomatopoeia Stress   
epic paradox Tone   
epithet patronymic trochee   
explication pentameter understatement   
figurative language persona Verse   
figures of speech personification verse form   
foot poetry    
free verse quatrain    

 

 
F. Vocabulary – Poetry 
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IV. DRAMA 
A. Essential Question(s) 

1. How does fluency affect comprehension? 
2. What role do visuals play in overall comprehension of drama? 
 

B.  Enduring Understanding(s) 
1. Fluent readers group words quickly to help them fain meaning from what they read. 
2. This genre is intended to be seen (not just read); therefore, visuals are a vital part of understanding the overall narrative. 

 
C. Areas of Concentration 

1. The origin of theater 
2. Tragedy and comedy 
3. Structure of the drama 
4. Language 
5. Dramatic devices 
6. Elizabethan drama 

 
D. Required Reading 

 Othello, William Shakespeare 
 A Raisin in the Sun, Lorraine Hansberry 

 
E. Supplemental Reading 

1. Romeo and Juliet, William Shakespeare 
2. Inherit the Wind, Jerome Lawrence and Robert Edwin Lee 
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act dialect protagonist 
action dialogue Pun 
allusion dramatic resolution 
antagonist epilogue rising action 
aside exposition Scene 
character flashback setting 
climax foil soliloquy 
comedy foreshadowing speech 
complication humor stage direction 
conflict iambic pentameter stereotype 
couplet monologue stock character 
critic narrator tragedy 
denouement prologue tragic flaw 

 

F. Vocabulary – Drama 
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V. COMPOSITION 
A. Essential Question(s) 
     1.      How do good writers express themselves? 
     2.      How does the process shape the writer’s product? 
 
B. Enduring Understanding(s) 
     1.      Good writers develop and refine their ideas for thinking, learning, communicating, and aesthetic expression. 
     2.      Good writers use a repertoire of strategies that enables them to vary form and style in order to write for different purposes, 
               audience, and contexts. 
 

  C. Areas of Concentration 
1. Analysis of literary elements especially character, point of view, setting, theme, mood, and symbol 
2. Analysis of the structure of a literary work 
3. Explication of a poem 
4. Paraphrase 
5. Précis 
6. Analysis of the author’s style 
7. Journal 
8. Letter 
9. Introductory techniques 

10. Methods of internal and external coherence 
11. Critical analysis of a literary work using primary sources 
12. Research project – critical analysis of a literary work by using primary sources and secondary sources 
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abstract citation direct quotation parallel structure sentence structure 
agreement clauses documentation parenthetical citation slang 
ambiguous reference cliché ellipsis marks parts of speech style 
anecdote colloquial Exposition Person summary 
antecedent comma splice Formal Phrases synopsis 
appendix comparison Idioms Plagiarism theme 
audience contrast indirect quotation Précis thesis 
bibliography conjugation inverted order primary source topic sentence 
body connotation Introduction Punctuation transitional expressions 
brackets critique Italics Purpose triteness 
caret dangling modifiers Margin Quotations standard usage 
case delimitation Mechanics Redundant unity 
cause and effect denotation Modifier Repetition voice 
chronological order description Narration Review  
circumlocution diction Paraphrase secondary source  

 

D. Vocabulary 
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affix derivative Prefix 
antonym diacritical marks Root 
archaic etymology Slang 
connotation parts of speech Suffix 
denotation phonetic symbols synonyms 

 

VI. VOCABULARY 
A.    Essential Question(s) 

1.   What do good readers do when confronted with unfamiliar words? 
2.   How do connotation and denotation affect our understanding of language? 

 
B.    Enduring Understanding(s) 

1.   Good readers use context clues to define unfamiliar words. 
2.   Connotation and denotation refer to inherent or implied meanings that can change over time as language evolves. Understanding 
         the implied definitions of words can dramatically affect overall comprehension of texts. 

 
            C. Areas of Concentration 

1. Contextual aids 
2. Structural analysis 
3. Etymological study 
4. Spelling 

 
            D. Vocabulary Terms 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
COURSE PROFICIENCIES  

 
Course: ENG114 Title:  ENGLISH I HONORS 
 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning 
Standards, the following are proficiencies required for the successful completion of the above named course. 
 
The student will: 
 
1. identify those elements in a given literary work which portray realistic life experiences. 
2. analyze the language of a given literary work for connotative and denotative values. 
3. identify the setting, plot, point of view, characters, mood and theme in a given short story. 
4. recognize the author’s use of diction and description to create a literary allusion. 
5. develop solutions and reach conclusions about a given problem after collaborating through discussion with peers. 
6. establish evaluative criteria and use to justify a personal response to a literary work of the same genre. 
7. identify the setting, plot and subplots, mood, major and minor characters and their function, figurative language and sensory images, tone, 

symbols and theme of a given work. 
8. synthesize their reading and organize their ideas into an essay by: 
       a.   participating in appropriate pre-writing activities, 
       b.   choosing from a range of paragraph development techniques, 
       c.   employing phrases and clauses to achieve sentence variety and sophistication,  
       d.   displaying effective coherence and unity, and 
       e.   utilizing appropriate techniques for revision and editing including peer review. 
9. given a poem, explain the literal meaning, identify and explain the function of figurative language and sensory images, discuss the relationship 

between form and content, and state the tone and theme. 
10. apply all techniques learned to the explication of a previously unread poem. 
11. after reading a variety of literary genres: 
      a.   identify distinguishing characteristic and recognize recurring elements   
      b.   create an original work or excerpt of a given genre. 
12. employ context clues, structural analysis and etymological study to develop vocabulary through reading and writing. 
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13.  use textual evidence to support a position, use language effectively and share ideas respectfully in small and large group discussions. 
14. identify the literary and poetic elements and historical perspective of a given heroic epic. 
15. employ various reading strategies to visualize, summarize, predict, connect and evaluate reading. 
16. identify and evaluate the characteristics of an epic hero. 
17. paraphrase a given passage from a poetic drama. 
18. demonstrate effective speaking skills in a variety of situations by responding, questioning, analyzing or dramatically interpreting. 
19. draw inferences relevant to character development from a given dramatic passage. 
20. compare the structure (exposition, complication, rising action, climax and resolution) in a variety of texts and secondary documents. 
21. after reading a literary piece, view and analyze a variety of media sources to compare the forms. 
22. demonstrate appropriate study skills. 
23. given a problem, brainstorm with a peer to develop ideas, design and explain a proposed solution in writing, work with a peer to evaluate 

effectiveness and revise appropriately, and edit a peer’s work according to established criteria for mechanics and usage. 
24. after  completing  assigned  or  supplemental  reading,  design  an  independent  project  which  reflects  the  student’s  comprehension  and 

appreciation. 
25. paraphrase a given reading selection appropriately. 
26. after reading literary works representative of different cultures and eras, recognize cultural elements and influences and trace the effects of 

historical and literary movements. 
27. utilize appropriate print, non-print and technological sources for a research assignment by: 
      a.   selecting relevant materials to support an argument, 
      b.   evaluating sources in terms of validity and effectiveness, and  
      c.   analyzing bias in sources. 
28. use technological devices to: 
       a.   further analyze a primary source,  
       b.   locate secondary sources, 

c.    research, organize and present findings in a composition, 
d.   apply appropriate forms of documentation. 
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FICTION  
Essential Question(s): a) What makes short stories effective? 

b) How does understanding form help us comprehend a text? 
Enduring Understanding(s): a) Stories can be evaluated based on their characteristics and form. 

b) Understanding the conventions of fiction can help readers with comprehending unfamiliar texts. 
 

NON-FICTION  
Essential Question(s): Why conduct research? 

Enduring Understanding(s): Researches gather and critique information from different sources for specific purpose. 
 

POETRY 
Essential Question(s): a) What is the purpose of figurative language? 

b) What do readers do when they do not understand everything in a text? 
Enduring Understanding(s): a) Figurative language creates a more evocative and visual type of storytelling. 

b) Good readers employ strategies to help them understand text.  Strategic readers can develop, select, and 
apply strategies to enhance their comprehension. 

 
DRAMA 

Essential Question(s): a) How does fluency affect comprehension? 
b) What role do visuals play in overall comprehension of drams? 

Enduring Understanding(s): a) Fluent readers group words quickly to help them fain meaning from what they read. 
b) This genre is intended to be seen (not just read); therefore, visuals are a vital part of understanding the 

overall narrative. 
 

COMPOSITION  
Essential Question(s): a) How do good writers express themselves? 

b) How does the process shape the writer’s product? 

Enduring Understanding(s): a) Good writers develop and refine their ideas for thinking, learning, communicating, and aesthetic 
expression. 

b) Good writers use a repertoire of strategies that enables them to vary form and style in order to write for 
different purposes, audience, and contexts. 
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VOCABULARY  
Essential Question(s): a) What do good readers do when confronted with unfamiliar words? 

b) How do connotation and denotation affect our understanding of language? 

Enduring Understanding(s): a) Good readers use context clues to define unfamiliar words. 
b) Connotation and denotation refer to inherent or implied meanings that can change over time as language 

evolves.  Understanding the implied definitions of words can dramatically affect overall comprehension of 
texts. 

 
 
 

PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

1. identify those elements in a 
given work which portray 
realistic life experiences. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 
RL.9-10.5 
RL.9-10.6 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
RI.9-10.4 
RI.9-10.8 
W.9-10.1.a-e 
9.2 

• after reading the introductory 
material on the differences 
between “escape” and 
“interpretive” fiction, summarize 
the contrasting points and defend 
your opinions by citing examples 
from “The Most Dangerous Game” 
by Richard Connell. 

• after reading To Kill a Mockingbird, 
also read the article “Emmett Till’s 
Death” on Newsela and respond to 
the following prompt in small or 
large groups: 

       Both To Kill a Mockingbird and 
“Emmett Till’s Death” reveal how 
prejudice and hatred are a threat 
to the innocent. Who are the 
Mockingbirds in each of these 
readings? Use examples from the 
text to support your answer. 

Class discussion/written 
comparison 
 
 
 
 
 
 
Literature response 
Class discussion 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
https://newsela.com/artic
les/emmetttill-
anniversary/id/11963/ 
 
 
 
 
 
 
 
 
 
 
 

https://newsela.com/articles/emmetttill-anniversary/id/11963/
https://newsela.com/articles/emmetttill-anniversary/id/11963/
https://newsela.com/articles/emmetttill-anniversary/id/11963/
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

(1.  continued) 
 
 
 
 
 
 
 

• read and identify scientific 
discoveries in the NYT article. Using 
The Odyssey, find the 
corresponding literary events and 
explain whether or not they are 
possible. 

• after reading To Kill a Mockingbird 
and the Newsela article “Black 
Teenager Arrested for Buying a 
Belt”, examine race relations in the 
US in the 1930s and in the 2010s. 
What has changed? Are tensions 
higher or lower now? Has America 
made any progress? 

Class discussion/debate 
 
 
 
 
 
Research paper 

http://www.nytimes.com/
2008/06/24/science/24ho
me.html?_r=1 
 
 
 
 
https://newsela.com/artic
les/shopping-
discrimination/id/1631/ 
 

2. analyze the language of a 
given literary work for 
connotative and 
denotative values. 

RL.9-10.4 
L.9-10.4a  
L.9-10.4b 
L.9-10.4c 
 L.9-10.4d 
L.9-10.5a  
L.9-10.5b 
RL.9-10.1 
RL.9-10.4 
RL.9-10.6 
8.1.12.A.1 

• given the differences between 
connotative and denotative 
language and after reading “The 
Destructors” by Graham Greene, 
chart the connotative and 
denotative words and character 
names using Notability app. Explain 
their function in the short story. 

• using the “Character Analysis 
through a Cultural Lens” activity in 
the Springboard Book Grade 12, 
answer the pre-reading questions 
about names and then fill out the 
chart for Act I, Scene I of Othello. 
Discuss the meanings inherent in 
the different terms for Othello. 
 

Informational chart 
 
 
 
 
 
 
 
Group discussion/ 
Exit tickets 

Media Center/Lab 
 
 
 
 
 

 
 
 

Springboard Book Senior 
English, pp.188-190 

http://www.nytimes.com/2008/06/24/science/24home.html?_r=1
http://www.nytimes.com/2008/06/24/science/24home.html?_r=1
http://www.nytimes.com/2008/06/24/science/24home.html?_r=1
https://newsela.com/articles/shopping-discrimination/id/1631/
https://newsela.com/articles/shopping-discrimination/id/1631/
https://newsela.com/articles/shopping-discrimination/id/1631/
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

3. identify the setting, plot, 
point of view, characters, 
mood and theme in a given 
short story. 

RL.9-10.2 
RL.9-10.3 
RL.9-10.5 
RL.9-10.6 

• after reading “The Cask of 
Amontillado” and viewing a video 
presentation of the short story, 
work in groups to identify details of 
a given element: 

       setting, point of view, characters, 
conflict, foreshadowing, theme and 
symbol, and the relationship of 
each element to the author’s 
development of the single effect. 

Text/DVD chart or 
Venn diagram 

See bibliography for 
film information 

4. recognize the author’s use 
of diction and description to 
create a literary allusion. 

RL.9-10.4 
RL.9-10.6 
8.1.12.A.1 

• after reading “The Child by Tiger” 
by Thomas Wolfe, read Blake’s 
poem, “The Tiger” and then work 
with a partner using Notability app 
to identify and cite ten examples of 
words or phrases and their effect 
on Wolfe’s use of allusion to 
develop character, theme and 
mood. 

Graphic organizer of 
direct quotations/effect 

Media 
Center/Lab 

5. develop solutions and 
reach conclusions about a 
given problem after 
collaborating through 
discussion with peers. 

SL.9-10.1a 
SL.9-10.1b 
SL.9-10.1c 
SL.9-10.1d 
SL.9-10.4 

• after reading “The Lottery”, engage 
in a collaborative learning group to 
identify and discuss one prominent 
problem (conflict) of the 
protagonist and record realistic 
solutions to the problem. 

Oral presentations  

6. establish evaluative criteria 
and use to justify a personal 
response to a literary work of 
the same genre. 
 
 

W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 
W.9-10.2f 

• after establishing criteria for 
evaluation, read “The Rocking-
Horse Winner” by D.H. Lawrence 
and write a critical analysis of one 
literary element by appropriately 
citing textual evidence using Word 

Analytical essay  



ENG114  ENGLISH I HONORS        24 
 

 

 

PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

  (6.  continued) 8.1.12.A or Google Docs. 
7. identify the setting, plot and 

subplots, mood, major and 
minor characters, and their 
function, figurative language 
and sensory images, tone, 
symbols and theme of a 
given work. 

RL.9-10.2 
RL.9-10.3 
RL.9-10.5 
RL.9-10.6 

While reading a given scene of A Raisin 
in the Sun, assume a specific role in a 
Literature Circle and: 
• summarize and cite examples of 

development of literary elements, 
• read fluently to highlight key 

passages, 
• based on previously viewed 

scenes and readings, make 
connections and predictions, 

• discuss new vocabulary as it 
applies to this and to different 
content areas, and 

• explain Hansberry’s 
development of symbolism. 

Oral presentation 
 
 
 
Text/DVD chart or 
Venn diagram 

 
 
 
Vocabulary chart 

 
 
 
Visual presentation 

 

 
 
 
 
 
 
 
 
 
 

See bibliography for 
film information 
 
Use Lit Analysis app to 
review these terms 

8. synthesize their reading 
and organize their ideas 
into an essay by: 

 a. participating in 
      appropriate pre-writing 
      activities, 
 
 
 
 
 
 

         b.  choose from a range of 
               paragraph development  
               techniques, 

W.9-10.1 
W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.7 
W.9-10.8 
W.9-10.10 
L.9-10.1 
L.9-10.2 
L.9-10.3 
8.1.12.A 
8.1.12.B 
W.9-10.2a 
W.9-10.2b 
W.9-10.2c 

• after reading A Raisin in the Sun, 
list the qualities of a given 
character on a graphic organizer 
using Notability app and then write 
a critical analysis of the author’s 
development of that character 
using Word or Google Docs. 

 
 
 
 
 
• after taking notes on the 

characteristics of an epic, 
compose an essay explaining the 

Analytical essay 
 
 
 
 
 
 
 
 
 
 
 
 
Samples of student 
writing 
 

Media 
Center/Lab 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
         c.  employing phrases and 
              clauses to achieve 
              sentence variety 
              and sophistication, 
 
 

d.  displaying effective   
coherence and unity, 

 
 
 
 
 
 
 
 
 
 
 

W.9-10.2d 
W.9-10.2e 
W.9-10.2f 
W.9-10.4 
W.9-10.5 
RI.9-10.3 
RI.9-10.5 

 
 
 
 
 
 
  
L.9-10.1b 
8.1.12.A 

 
 
 
 

 
RI.9-10.3 
RI.9-10.5 
 
 

W.9-10.4 
 
 
 
W.9-10.5 
W.9-10.10 
 
 
 
 

definition of an epic and its 
characteristics. 

 
• using Othello, construct a thesis 

statement for an essay analyzing 
the conflicts which resulted from 
characters’ decisions. 

 
• given three model essays, identify 

and evaluate the compositional 
technique utilized (definition, 
example, incident, 
compare/contrast). 

• using the text, apply sentence-
combining techniques to create a 
paragraph in Word or Google Docs 
characterizing Odysseus. 
 

• after examining several models, 
identify common techniques, e.g., 
order of importance, chronological, 
spatial. 

• given a list of sentences in 
random order, arrange them 
using an appropriate coherence 
technique. 

• after composing a draft of an essay, 
through peer review on Google 
Drive or Notability, revise beginning 
sentences of paragraphs for better 
transitions. 

 

  
 
Peer and teacher 
conference 
 
 
 
 
Pair share 
 
 
 

 
Analytical paragraph 
 
 
 
 
Group share 
 
 
 
Samples of student writing 
 
 
Peer evaluation 
 
 
 
 
 
 

 
 
 
 
 
 
 
See Patterns of 
Exposition 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

e.  utilizing appropriate 
     techniques for revision 

and editing including 
peer review. 

W.9-10.5 
9.2 

• after studying the rules for 
standard usage and sentence 
structure, share with a partner to 
peer review a draft of an essay to 
revise for formal vocabulary and 
sentence variety. 
 

Peer conferences 

9. given a poem, explain the 
literal meaning, identify and 
explain the function of 
figurative language and 
sensory images, discuss the 
relationship between form 
and content, and state the 
tone and theme. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.4 
RL.9-10.5 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
SL.9-10.4 

• given a poem most have read 
and/or discussed in class 
such as William Blake’s “The 
Lamb” and “The Tiger”, identify 
and explain the poet’s use of 
figurative language, imagery, 
literal and figurative meanings, 
and tone. 

• given the poem “Winter” by 
William Shakespeare, read in 
Notability and highlight for 
sound devices and metrical 
pattern used and explain how 
they support the poet’s theme. 

• after studying the structure of a 
sonnet, compare sonnet forms, 
and share information in small 
groups. 

• after reading Book 12 of The 
Odyssey, go through the steps of 
TPCASTT as a class to analyze the 
poem “Siren’s Song” by Margaret 
Atwood. 

 

Written analysis 
 
 
 
 
 
 
 
 
 
 
Paired activity followed 
by class discussion 

 
 
 
 
 
 
Paired activity followed 
by class discussion 
 
 
Class Discussion 

 
 
 
 
 
 
 
 
 
 
 
 

from Perrine’s 
Literature: Structure, 
Sound, and Sense 
 
 
 
 
 
 
 

 
TPCASTT Worksheet: 
http://www.readwritet
hink.org/files/resource
s/30738_analysis.pdf 

http://www.readwritethink.org/files/resources/30738_analysis.pdf
http://www.readwritethink.org/files/resources/30738_analysis.pdf
http://www.readwritethink.org/files/resources/30738_analysis.pdf
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

10.  apply all techniques 
learned to the explication 
of a previously unread 
poem. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 
RL.9-10.10 
SL.9-10.4 

• using a Shakespearean sonnet, 
work in pairs to explicate and then 
explain the form and meaning. 

• after Odysseus’ homecoming, 
complete TPCASTT worksheet 
(alone or in pairs) for the poem 
“Ulysses” by Alfred Lord Tennyson. 

Paired activity 
 
 
 

 TPCASTT Worksheet 
 

 
 
 
 
 
See Proficiency 9 for link 
to TPCASTT Worksheet 

11.  after reading a variety of 
literary genres: 
a.   identify distinguishing 

characteristics and 
recognize recurring 
themes. 
 
 

b.   create an original 
work or excerpt of a 
given genre. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 

 
 
 
 
 
 
W.9-10.3a 
W.9-10.3b 
W.9-10.3c 
W.9-10.3d 
W.9-10.3e 
W.9-10.4 
W.9-10.5 
W.9-10.9a 
L.9-10.2 
L.9-10.4 
L.9-10.5 
L.9-10.6 

• after reading and examining 
several short stories, 
independently read and analyze a 
story for its interpretive value by 
using textual evidence and 
appropriate citations. 

 
 
• after reading and studying several 

poetic forms, compose an original 
poem in which you demonstrate 
your personal style and voice and 
present in an oral reading. 

• after reading “Cask of 
Amontillado,” create a prequel that 
explains the insult that lead to 
Montressor’s revenge.  Retain 
details and characterization from 
original work.  
 
Higher level learners can further 
mimic Poe’s style by using the 3 
different types of irony in their 
story effectively. 
 

Examples cited in MLA 
format 

 
 
 
 
    
Original poems 
Dramatic readings 
 
 
 
PARCC narrative task 
Rubric 

See the district’s 
Research Paper 
Handbook 
 
 
 
 
 
 
 
 
 
 

See Appendix C for 
rubric 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

12.  employ context clues, 
structural analysis and 
etymological study to 
develop vocabulary 
through reading and 
writing. 

RL.9-10.4 
RL.9-10.9 
RL.9-10.10 
RI.9-10.4 
L.9-10.3 
L.9-10.4 
L.9-10.5 
L.9-10.6 
W.9-10.6 
W.9-10.7 
W.9-10.8 
W.9-10.9a 
W.9-10.9b 
8.1.12.A 
9.2 

• given a list of gods and goddesses 
who appear in The Iliad and The 
Odyssey, research English words 
related to mythological 
nomenclature and create a 
PowerPoint or Google Slides 
presentation demonstrating 
differences. Presentations can be 
done orally or uploaded to Google 
Classroom. 

• alternately, use trading cards to 
create trading card for and English 
word related to mythological 
nomenclature. Students can 
present cards orally or upload to 
Google Classroom. 

Google slides Media Center/Lab 

13.  use textual evidence to 
support a position, use 
language effectively and 
share ideas respectfully in 
small and large group 
discussions. 

 
 
  
 
 
 
 
 
 

RL.9-10.1 
RL.9-10.2 
SL.9-10.1 
SL.9-10.2 
SL.9-10.3 
SL.9-10.4 
SL.9-10.5 
L.9-10.1 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.6 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 

• after reading “The Cask of 
Amontillado”: 
1. read the article “After Digging” 

on Newsela and answer 
multiple choice questions. 

2. respond to the following 
prompt in small group 
discussion: 

       You have read both “Cask” and  
       “After Digging” and seen that 

men often take others’ lives 
into their own hands. Is there 
any crime, real or perceived, 
that warrants death? Where is 
the line? Use evidence from 

Shared inquiry 
Class discussion 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://newsela.com/ar
ticles/richardiii-
debate/id/8249/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://newsela.com/articles/richardiii-debate/id/8249/
https://newsela.com/articles/richardiii-debate/id/8249/
https://newsela.com/articles/richardiii-debate/id/8249/
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

  (13.  continued) RI.9-10.4 both texts to support your 
answer. 

 
After reading Othello, have students 
read Newsela article “Raven’s Cut RB 
Ray Rice After Release of Video” and 
answer accompanying questions.  
Then discuss as a class to what extent 
it is possible to forgive someone after 
a tragic mistake.  Finally, have 
students write an essay for the 
prompt, “Is possible to redeem oneself 
after making a tragic mistake?  Are 
there some deeds that are 
unforgivable?” 

 
 
 
Newsela questions 
Class discussion 
PARCC LAT rubric 

 
 
 
Link to newsela article: 
https://newsela.com/ar
ticles/ravens-
termination/id/5138/ 

14.  identify the literary and 
poetic elements and 
historical perspective of a 
given heroic epic. 

RL.9-10.2 
RL.9-10.3 
RL.9-10.6 

• after reading The Odyssey by 
Homer, and viewing a video 
presentation of the epic, chart 
the characteristics of a heroic 
epic with examples from the 
story. Fill out a graphic 
organizer on the Notability app 
to write an essay. 

Graphic Organizer/ 
Analytical essay 

See bibliography for 
film information 
Media Center/Lab 

15.  employ various reading 
strategies to visualize, 
summarize, predict, connect 
and evaluate while reading. 

 
 
 

  

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 
RL.9-10.4 
RL.9-10.5 
RL.9-10.6 
RL.9-10.7 
RL.9-10.10 

• after reading a “book” in the 
epic, draw a series of scenes to 
create a visual interpretation of 
the actions, conflicts and 
symbols described by Homer. 

Proper use of MLA 
format 

Reference district’s 
Research Paper 
Handbook 

https://newsela.com/articles/ravens-termination/id/5138/
https://newsela.com/articles/ravens-termination/id/5138/
https://newsela.com/articles/ravens-termination/id/5138/
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

16.   identify the characteristics 
of an epic hero. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 

• after reading Books I-IV of The 
Odyssey, respond to the open-
ended question: “Several critics 
believe Telemachos’ journey is 
also a search for his identity, 
including the transition from 
boyhood to manhood.  What are 
some examples that 
demonstrate his maturation? 
Provide two other qualities 
Telemachos might need and 
why.” 

• using Achilles or Hector in 
Homer’s The Iliad, analyze the 
characteristics of an epic hero 
using Word or Google Docs. 

Timed Writing, use 
PARCC Literary 
Analysis Task Rubric 

 

 
 
 
 
 
 
 
 
 
 
  
Written analysis in 
essay form 

See Appendix C 
for rubric 

17.  paraphrase a given passage 
from a poetic drama. 

RL.9-10.4 
W.9-10.4 
W.9-10.7 
W.9-10.9 
W.9-10.10 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.5 
L.9-10.6 

• after a homework reading of a given 
scene of Othello, work in pairs: 
1. to paraphrase given lines, 
2. chart examples of figurative 

language and their effect, 
3. explain the scene detailed 

within the description, 
4. scan the meter of given lines, 

and 
5. identify blank verse from 

rhyming couplets. 

Written notes 
Paired Activity 
Use of MLA format 

 

Refer to district’s 
Research Paper 
Handbook 

18.  demonstrate effective 
speaking skills in a variety of 
situations by responding, 
questioning, analyzing or 

SL.9-10.1a 
SL.9-10.1b 
SL.9-10.1c 
SL.9-10.1d 

• after studying the characteristics of 
Shakespearean language and 
dramatic techniques, participate 
orally by: 

Oral presentation 
 
 
 

See bibliography for 
film information – 
“Shakespeare in the 
Classroom” 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

dramatically interpreting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SL.9-10.2 
SL.9-10.3 
SL.9-10.4 
SL.9-10.5 
SL.9-10.6 
L.9-10.1 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.6 

1. fluently reading a part in a 
given scene, 

2. paraphrasing effectively, 
3. citing examples of figurative 

language and sound devices, 
4. explaining the character’s or 

audience’s reaction to the 
connotations or denotations 
of a character’s speech, and 

5. detailing the pattern of 
development of dramatic 
elements. 

 
Given a scene from Othello, put 
students in groups and have them 
create a scene in iMovie where they 
update setting and dialogue, but keep 
characterization and overall themes. 
 
Given the script for the 15-minute 
Romeo and Juliet, break the students 
into groups and have them perform it 
as a class. Include a discussion 
afterward for purpose and 
understanding. 
 
Higher level learners could create an 
original script (possibly for Othello) for 
which the class could find 
corresponding quotes and then 
perform. 

 
 
 
 
 
 
 
 
 
 

 
 
 
iMovie Presentation 
 
 
 
 
 
Class Participation 
Class Presentation 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Link to script: 
http://www.folger.ed
u/sites/default/files/T
M13%20-
%2015M%20Romeo%
20%26%20Juliet.pdf 

http://www.folger.edu/sites/default/files/TM13%20-%2015M%20Romeo%20%26%20Juliet.pdf
http://www.folger.edu/sites/default/files/TM13%20-%2015M%20Romeo%20%26%20Juliet.pdf
http://www.folger.edu/sites/default/files/TM13%20-%2015M%20Romeo%20%26%20Juliet.pdf
http://www.folger.edu/sites/default/files/TM13%20-%2015M%20Romeo%20%26%20Juliet.pdf
http://www.folger.edu/sites/default/files/TM13%20-%2015M%20Romeo%20%26%20Juliet.pdf
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

19.  draw inferences relevant 
to character development 
from a given dramatic 
passage. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

RL.9-10.3 
RL.9-10.4 
RL.9-10.5 
RL.9-10.9 
RI.9-10.1 
RI.9-10.2 
RL.9-10.3 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
RI.9-10.4 

• during the reading of Othello, 
paraphrase the soliloquies of 
Othello or Iago and write reactions 
to the dramatic development of 
this character. 

• given the Personal Essay “Two 
Ways to Belong in America” from 
Springboard Grade 10 book, 
compare and contrast the views of 
the two sisters in the essay. Then, 
in discussion, compare them to the 
characters in A Raisin in the Sun in 
terms of:  level(s) of assimilation.  
Finally, write an essay answering 
prompt, “Discuss how these two 
texts view the topic of 
assimilation.” 

 
Have students read NYT article 
“Whitening the Resume” and have 
students discuss ways Black job 
seekers feel the need to assimilate and 
why they feel this need.  Then, have 
students re-read the scene in Act 2, 
Scene 1 with George Murchinson and 
have students explain how George’s 
assimilation is similar to job seekers in 
the article. 
 
Given the Web of Lies script and a ball 
of yarn, have students read through 

Literature Log 
 
 
 
 
Class discussion 
PARCC Literary Analysis 
Task rubric for essay 
 
 
 
 
 
 
 

 
 
 
Worksheet/class 
discussion 
 
 
 
 
 
 
 
 
 
Class Discussion 

 
 
 
 
 
 
Springboard Book Grade 
10, pp. 70-72 
 
 
 
 
 
 
 
 
 
 
 
 

 
http://www.nytimes.com/
2009/12/06/weekinrevie
w/06Luo.html?_r=0 

http://www.nytimes.com/2009/12/06/weekinreview/06Luo.html?_r=0
http://www.nytimes.com/2009/12/06/weekinreview/06Luo.html?_r=0
http://www.nytimes.com/2009/12/06/weekinreview/06Luo.html?_r=0
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

  (19.  continued) and create the physical web. Have a 
group discussion after of what they 
see and how it relates to Iago. Do they 
have a deeper understanding of the 
character and his effect on the whole 
story? 

20.  compare the structure 
(exposition, complication, 
rising action, climax and 
resolution) in a variety of 
texts and secondary 
documents. 

RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
RI.9-10.4 
RI.9-10.5 
RI.9-10.6 
RI.9-10.8 
RI.9-10.10 
SL.9-10.2 
SL.9-10.5 
W.9-10.9a 
W.9-10.9b 
8.1.12.A 
8.1.12.D 

• after studying The Odyssey, read 
a literary criticism, then 
delineate and evaluate the 
author’s arguments. Compare 
specific claims in the primary 
text and assess the validity of 
the literary critic’s reasoning. 

Criticism task Richardson, Scott. “The 
Devious Narrator of 
The Odyssey.” The 
Classical Journal, 
101,4 (2006): 337- 
359. JSTOR. Web. 

21.  after reading a literary 
piece, view and analyze a 
variety of media sources to 
compare the two forms.  

 
 
 
 
 
 
 

RL.9-10.2 
RL.9-10.3 
RL.9-10.7 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
RI.9-10.7 
SL.9-10.2 
SL.9-10.5 

• during the reading of The 
Odyssey, analyze art work and 
interpret use of details 
emphasized in the text and the 
art piece. 

 
Given a scene from Othello, students 
can view different film versions of that 
scene and compare and contrast 
changes in setting, staging, emphasis, 
and its effect on characterization and 

Class notes and 
discussion 

 
Written critique 
Class Discussion 

Carpenter, T.H., Art and 
Myth in Ancient Greece. 
London: Thames and 
Hudson, 1991. 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

  (21.  continued) tone. 
 
Higher level learners could debate 
which scene is most effective at 
conveying its characterization and tone 
and why. 

22.  demonstrate appropriate 
study skills. 

RL.9-10.10 
RI.9-10.10 
SL.9-10.1a 
SL.9-10.1b 
SL.9-10.1c 
SL.9-10.1d 

• with the first chapter of To Kill a 
Mockingbird, review active 
reading skills.  Download the 
first chapter into Notability to 
demonstrate skill (question, 
summarize, infer, predict, 
connect). 

Annotated chapter  

23.  given a problem, brainstorm 
with a peer to develop ideas, 
design and explain a 
proposed solution in writing, 
work with a peer to evaluate 
effectiveness and revise 
appropriately, and edit a 
peer’s work according to 
established criteria for 
mechanics and usage. 

W.9.10.1 
W.9-10.2 
W.9-10.3 
SL.9-10.1a 
SL.9-10.1b 
SL.9-10.1c 
SL.9-10.1d 
L.9-10.1 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.5 
L.9-10.6 

• after studying principles of 
logical argument, identify a local, 
national or societal problem and 
work with a partner to develop a 
solution, find several sources 
related to that problem, and 
develop an essay using those 
sources to solve the problem. 

Persuasive Essay Model after PARCC 
Research Simulation Task 

24.  after completing assigned or 
supplemental reading, 
design an independent 
project which reflects the 
student’s comprehension 

RI.9-10.7 
RI.9-10.9 
W.9-10.4 
W.9-10.5 
W.9-10.6 

• after reading To Kill a 
Mockingbird, research the Civil 
Rights Act of 1964 and the 14th 

Amendment and relate their 
impact to characters in the text. 

Class discussion 
 
 
 
 

US Constitution 14th 

Amendment 
www.archives.gov 

http://www.archives.gov/
http://www.archives.gov/
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

and appreciation. SL.9-10.5 
L.9-10.1 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.5 
L.9-10.6 

 
Assign an independent reading (see 
supplemental readings) and have 
students participate in an online 
discussion on Turnitin around 5 
different discussion questions.  
Students should: 

1. post 6 times 
2. 2 posts should be original 
3. 4 posts should be responses to 

what others have already 
written 

 
Online discussion 

25.  paraphrase a given 
reading selection 
appropriately. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 
RL.9-10.4 
RL.9-10.5 
RL.9-10.6 
RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
RI.9-10.4 
RI.9-10.5 
RI.9-10.6 
L.9-10.1 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10-5 
L.9-10.6 
 

• after reading a literary criticism 
from a published source, write 
and submit a paraphrase or 
précis of the selection with a 
copy of the original. 

 
Given a long passage from Othello, 
have students create a tweet that 
accurately paraphrases the lines, 
and a hashtag that appropriately 
identifies the tone of the passage. 
 

Written paraphrase or 
précis 
 
 
 
 
Tweets shared with 
class 

See bibliography for 
database information 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

26.  after reading literary works 
representative of different 
cultures and eras, recognize 
cultural elements and 
influences, and trace the 
effects of historical and 
literary movements. 

RL.9-10.6 
RL.9-10.10 
RI.9-10.1 
RI.9-10.4 
SL.9-10.1 
8.1.12.A 

• after reading Act IV, Scene iii of 
Othello, use the Critical 
Perspective chart from the 
Springboard Grade 12 Book to 
analyze the scene through 
multiple perspectives. Then in 
groups discuss how the 
perspective would affect both 
the interpretation of the scene 
as well as the staging/ acting/ 
performance of the scene. 

 
After reading The Odyssey, have 
students compose an essay in which 
they use the text of the Odyssey to 
determine what qualities the ancient 
Greeks valued in their culture. 

 
Higher level learners can also use the 
text to determine what qualities it 
seems ancient Greeks DID NOT 
approve of and use appropriate 
textual evidence to explain why it 
seems the ancient Greeks did not 
value those qualities. 

Class discussion 
 
 
 
 
 
 
 
 
 
 
 
Essay 

Media Center/Lab 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Springboard Book Senior 
English, pp.214-215 

27.  utilize appropriate print, 
non-print and technological 
sources for a research 
assignment by: 
a. selecting relevant 

materials to support an 

RI.9-10.1 
RI.9-10.2 
RI.9-10.3 
SL.9-10.2 
SL.9-10.5 
8.1.12.A 

• after conducting research, 
create a delimited thesis and 
write a metacognitive narrative 
about the usability and 
appropriateness of each source. 

Student/Teacher 
conferences 

 
Metacognitive 
narrative 

Media Center/Lab 
Research Paper 
Handbook 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

argument, 
 b. evaluating sources in 

terms of validity and 
effectiveness, and 

 c. analyzing bias in 
       sources. 

28.  use technological devices to: 
a. further analyze a 

primary source, 
b. locate secondary sources, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

c. research, organize 
and present 
findings in a 
composition, 

 
 
 
 
 
 
 
 

W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 
W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e  
 
 
 
W.9-10.2f 
W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.7 
W.9-10.8 
W.9-10.9 
W.9-10.8 
W.9-10.9a 
W.9-10.9b 
SL.9-10.5 
W.9-10.10 

• after developing a literary 
research, research primary and 
secondary sources: 
1. after reading a given literary 

criticism, write a narrative 
based on your understanding 
of the primary text. 

2. given a model from a 
media research source, 
formulate a thesis and 
defend with examples from 
this secondary source. 

 
• delimit thesis, 

1. given a topic, brainstorm to 
formulate a question. 

2. using that question, 
construct a thesis 
statement. 

• organize and record relevant 
information accurately, possibly 
by annotating articles using 
Notability and keeping them in a 
Google Drive folder, 

• create an outline, either typed or 

Research Paper 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Peer Review 
Finalized research paper 
 
 
 

Media Center/Lab 
Research Paper 
Handbook 

 
 
 
 
 
 
 

See bibliography for 
database 
Information 
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PROFICIENCY / OBJECTIVE STANDARDS SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   

  (26.  continued) 
 
 
 
 
 
 
 
 
 
 
d.   apply appropriate 

forms of 
documentation. 

SL.9-10.5 
 
 
 
 
 

 
 
L.9-10.3a 
8.1.12.A 
9.2 
 

    using an app such as Suru, 
• peer review drafts, 
• write a final research paper using 

Word, 
•    submit final paper through  
       turnitin.com. 
 
 
•  include parenthetical notations, 
•  create a bibliography or works 
        cited page, 
•      peer edit and revise using Google 
         Drive or Notability. 

 
 
 
 
 
 
 
 
Finalized research paper 
 
 
Student self-assessment 

 
 
 
 

 
 
 
 
 

Media Center/Lab 
Research Paper Handbook 
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BIBLIOGRAPHY 
 
 
 
ADOPTED TEXTS 
Arp, Thomas R. and Greg Johnson, eds.  Perrine’s Literature:  Structure, Sound and Sense.  8th Ed.  Boston:  Heinle & Heinle, 2002.  
CollegeBoard. SpringBoard Grade 10. New York: CollegeBoard, 2014. 
---. SpringBoard Senior English. New York: CollegeBoard, 2014. 
Revised:  A Handbook for the Preparation of Research Papers.  Parsippany, New Jersey:  Parsippany-Troy Hills Township Schools, 2010. 
Schwegler, Robert A. Patterns of Exposition. 18th Ed. New York: Pearson, 2007. 
Warriner, John E.  Warriner’s English Grammar and Composition. Third Course.  New York:  Harcourt, Brace, Jovanovich, Inc., 1977. 

 
 
REQUIRED READINGS 
Hansberry, Lorraine.  A Raisin in the Sun 
Homer.  The Iliad.  Trans. W. H. D. Rouse. 
---. The Odyssey.  Trans. W. H. D. Rouse. 
Shakespeare, William.  Othello. 
Lee, Harper. To Kill a Mockingbird. 

 
 
REQUIRED SUMMER READINGS 
PHS AND PHHS 
Ford, Jamie. Hotel on the Corner of Bitter and Sweet. 
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INDEPENDENT READING 
 

Anderson, Hans Christian Selected Fairytales 
Angelou, Maya I Know Why the Caged Bird Sings 
Bronte, Charlotte Jane Eyre 
Buck, Pearl The Good Earth 
Dickens, Charles A Tale of Two Cities 
Eliot, George Silas Marner 
Goodrich, Norma Lorre, ed. Ancient Myths 
Graves, Robert I, Claudius 
Grimm, Wilhelm and Jacob Selected Fairytales 
Lawrence, Jerome and Robert E. Lee Inherit the Wind 
Renault, Mary The King Must Die 
Shakespeare, William Romeo and Juliet 
Steinbeck, John Of Mice and Men 
Updike, John The Centaur 
Virgil The Aeneid 
Wells, H. G. War of the Worlds 
Wiesel, Elie Night 

 
 
WEBSITES 
A General Study Guide:  An Agenda of Curiosity for Reading Fiction http://www.k-state.edu/english/baker/english287/sg-general.htm 
The Folger Shakespeare Library.  www.folger.edu/welcome.htm 
Jim Burke: English Companion. http://www.englishcompanion.com 
Linkit: pthsd.linkit.com 
National Council of Teachers of English.  http://www.ncte.org/ 
Newsela. http://www.newsela.com 
Purdue University On-Line Writing Lab.  http://owl.english.purdue.edu/ S.C.O.R.E. 
CyberGuides.  http://www.sdcoe.k12.ca.us/score/cyberguide.html Teaching with 
Nonfiction. http://www2.scholastic.com/browse/article.jsp?id=4478 
Websites for English Teachers. http://www.webenglishteacher.com 
Writers’ Digest. http://www.writersdigest.com 
Yale-New Haven Teacher’s Institute.  http://www.yale.edu/ynhti/curriculum/units/ 

http://www.k-state.edu/english/baker/english287/sg-general.htm
http://www.folger.edu/welcome.htm
http://www.englishcompanion.com/
http://www.ncte.org/
http://www.newsela.com/
http://owl.english.purdue.edu/
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www2.scholastic.com/browse/article.jsp?id=4478
http://www.webenglishteacher.com/
http://www.writersdigest.com/
http://www.yale.edu/ynhti/curriculum/units/
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DATABASES 
Bloom’s Literary Reference. 
EBSCO Host. 
Gales Literary Index. 
JSTOR 
Turnitin.com 

 
 
AUDIO-VISUAL MATERIAL 
American Masters Edgar Allen Poe:  Terror of the Soul.  Perf.  Rene Auberjonois and John 

Heard.  Eagle Rock Entertainment, 1995.  Videocassette. 
The Odyssey.  Dir. Andrey Konchalovskiy.  Perf. Armand Assante and Vanessa Williams. 

Hallmark Entertainment, 1997.  DVD. 
Othello.  Dir.  Oliver Parker.  Perf.  Kenneth Branagh and Laurence Fishburne.  Castle Rock 

Entertainment, 1995.  DVD. 
A Raisin in the Sun.  Dir.  Kenny Leon.  Perf.  Sean Combs and Phylicia Rashad.  Sony Pictures Home 

Entertainment, 2008.  DVD. 
Shakespeare in the Classroom.  Perf. Ben Affleck and Gwyneth Paltrow. Miramax Films, 1999. 

DVD. 
 

 
COMPUTER SOFTWARE 
Microsoft Word iMovie 
Microsoft PowerPoint Trading Cards 
Notability Suru 
Google: Classroom iBooks 
Drive, Docs, Slides Lit Analysis 
Socrative Turnitin discussion feature 
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APPENDIX A AUTHENTIC ASSESSMENT 
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WRITING SITUATION: 

 
AUTHENTIC ASSESSMENT ACTIVITY 
                 ENGLISH I HONORS 

 
 
WRITING SITUATION 

 
Leadership, Service and Character are three criteria evaluated for acceptance into The National Honor Society in the Parsippany-Troy Hills School 
District.  Juniors with a minimum grade point average of 3.5 must compose a persuasive writing indicating why they should be selected for induction 
into this program.  Upon acceptance, students are also recognized for their contributions to the school and community. 

 
In comparison, many people view Odysseus from Homer’s The Odyssey as a communal leader.  Along Odysseus’ travels he explores new territories 
and encounters diverse populations.  In addition, Odysseus must take responsibility for himself, his crew and his family.  Do Odysseus’ attributes 
mirror those of leadership, service and character? 

 
 
 
WRITING TASK 

 
You are to take on the persona of Odysseus.  Create a persuasive argument informing The National Honor Society Committee why Odysseus is a 
suitable candidate.  Review the attached list of criteria distributed to students who are interested in applying to this program. 

 
M = Essay 

 
A = Honor Society Committee 

 
P = To persuade 

 
S = Odysseus’ leadership, service, character qualities 
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 CRITERIA FOR EVALUATION 
 
 
CONTENT 

 
• Well-defined thesis statement 
• Incorporation of an effective introductory strategy 
• Adequate textual support 
• Clear analysis demonstrating a comparison of the Honor Society attributes and Odysseus’ characterization 
• Effective concluding strategy 
• Prewriting strategies 

 
 
FORMAT/STYLE 

 
• varied internal and external transitions 
• Proper MLA parenthetical format 
• Use of topic and concluding sentences 
• Quote integration 
• Coherence 
• Varied sentence structure 
• Voice and diction 
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In order to be eligible for consideration as student must: 

 

1. maintain a minimum grade point average of 3.5 (calculated after the second marking period of 11th grade – and after the first marking period of 
12th grade). 

2. The following guidelines will be considered in evaluating leadership, service and character. 

 NATIONAL HONOR SOCIETY SELECTION PROCESS 
 
 

In order to be eligible for consideration a student must: 
   1.  Maintain a minimum grade point average of 3.5 (calculated after the second marking period of 11th grade – and after the first marking period of 

12th grade). 
2.  The following guidelines will be considered in evaluating leadership, service and character. 

 
   LEADERSHIP 

The student who exercises leadership: 
• is resourceful in proposing new problems, applying principles and making suggestions. 
• demonstrates leadership in promoting school activities. 
• exercises influence on peers in upholding school ideals. 
• contributes ideas that improve the civic life of the school. 
• is able to delegate responsibilities. 
• exemplifies positive attitudes. 
• inspires positive behavior in others. 
• demonstrates academic initiative. 
•  successfully holds school offices or positions of responsibility, conducting business efficiently and effectively, and without prodding, 
      demonstrates reliability and dependability. 
• demonstrates leadership in the classroom, at work and in school or community activities. 
• is thoroughly dependable in any responsibility accepted. 

 
     SERVICE 

The student who serves: 
• is willing to uphold scholarship and maintain a loyal school attitude. 

    • participates in some outside activity:  Girl Scouts, Boy Scouts, church groups, volunteer services for the aged, poor or disadvantaged, 
             family duties. 

• volunteers dependable and well-organized assistance, is gladly available and is willing to sacrifice to offer assistance. 
• works well with others and is willing to take on difficult or inconspicuous responsibilities. 
• cheerfully and enthusiastically renders any requested service to the school. 
• is willing to represent the class or school in inter-class and inter-scholastic competition. 
• does committee and staff work uncomplainingly. 
• Shows courtesy by assisting visitors, teachers and students. 
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      CHARACTER 
The student of character: 
• takes criticism willingly and accepts recommendations graciously. 
• consistently exemplifies desirable qualities of behavior (cheerfulness, friendliness, poise, stability). 
• upholds principles of morality and ethics. 
• cooperates by complying with school regulations concerning property, programs, office, halls, etc. 
• demonstrates the highest standards of honesty and reliability. 
• shows courtesy, concern and respect for others. 
• observes instructions and rules, punctuality and faithfulness both inside and outside of the classroom. 
• has powers of concentration and sustained attention as shown by perseverance and application to studies. 
•  manifests truthfulness in acknowledging obedience to rules, avoiding cheating in written work and showing unwillingness to profit by the mistakes 
       of others. 
• actively helps to rid the school of bad influences or environment. 

 
3. The selective process will involve faculty evaluation after the candidate submits verification of qualifications. 
4. Pupils not selected for membership in their junior year may be reevaluated in their senior year. 
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RUBRIC – NATIONAL HONOR SOCIETY PROJECT 
 
 

CONTENT NOVICE PROFICIENT ACCOMPLISHED 
Thesis Statement Reader cannot determine thesis 

statement 
Provides a thesis statement Provides a well-defined thesis 

statement 
Introductory Strategy Lacks an introductory strategy Incorporates an introductory strategy Incorporates an effective 

introductory strategy 
Textual Support Provides limited and/or ineffective 

textual support to prove thesis 
Provides textual support to prove 
thesis 

Provides substantive textual support 
to prove thesis 

Analysis of Topic Inadequate analysis of Honor Society 
attributes compared to Odysseus’ 
characterization 

Demonstrates a partial analysis 
comparing the Honor Society 
attributes and Odysseus’ 
characterization 

Demonstrated a clear analysis 
comparing the Honor Society 
attributes and Odysseus’ 
characterization 

Concluding Strategy Lacks a concluding strategy Provides a concluding strategy Provides an effective concluding 
strategy   
Does not include new information 

Prewriting Strategies No planning evident and/or is 
disorganized 

Provides some evidence of planning 
Some lapses or flaws in organization 

Provides evidence of effective 
planning 
Shows a logical progression of ideas 

FORMAT/STYLE    
Transitions Few if any transitions between ideas Limited use of transitions between 

ideas 
Effective us of internal and external 
transitions 

MLA Format/ 
Quote Integration 

Incorrect MLA parenthetical format 
and quote integration techniques 

Inconsistent use of MLA parenthetical 
format and quote integration 
techniques 

Proper use of MLA parenthetical 
format and effective application of 
quote integration techniques 

Use of Topic/ 
Concluding Sentence 

Unclear topic and concluding 
sentences 

Topic and concluding sentences are 
evident but may need more clarity 

Clear topic and concluding sentences 
are evident 

Sentence Construction/ 
Proper Usage 

Run-on sentences and sentence 
fragments 
Numerous mechanical errors 

There are some errors that do not 
interfere with meaning 

Uses fluent and cohesive sentence 
construction and proper mechanics 
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TREASURE TROVE UNEARTHED 
 
 
 
TASK 

 
Archeologists have discovered a cache of artwork and literary pieces that they believe may be dated from the Mycenaean Age of 
Greece.  An exhibition of these rare findings will be held in the metropolitan area. 

 
 
 
 
DIRECTIONS 

 
TO SHOW YOUR EXPERTISE AND APPRECIATION OF THE FORM AND STYLE OF THE EPIC POEMS OF HOMER AND STORIES OF THE 
ANCIENT GREEKS, CHOOSE ONE TO CREATE FOR THE EXHIBITION. 

 
 
 

• Write a missing “book” from Homer’s Odyssey.  It may fit anywhere before, during or after the books of the epic poem as long 
as its assimilation is logically presented. 

 
• Create a new god/goddess and his/her story for Greek mythology.   You may incorporate deities already studied.   Be sure 

to be original. 
 

• Draw or paint a mural of memorable scenes from The Odyssey.  The work may be done on a roll of large white or brown paper or 
on a series of panels. 

 
• Create a poem or series of poems which allude to characters or conflicts of Ancient Greece. 
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 TREASURE TROVE SCORING RUBRIC 
 

 
 
 

 NOVICE PROFICIENT ACCOMPLISHED 
PRESENTATION OF IDEAS Mode chosen does not reflect a 

logical presentation of ideas 
More organization is necessary 

Mode chosen reflects and 
inconsistent presentation of ideas 

Mode chosen reflects a logical 
presentation of ideas 

STYLE OF WRITING Writing does not reflect homer’s 
style of writing 

Writing reflects Homer’s style of 
writing in a limited and 
rudimentary fashion 

Writing reflects Homer’s style of 
writing in a polished style 

LITERARY REFERENCES Does not demonstrate references 
to characters and events found in 
the epic poems 

Demonstrates references to 
characters and events found in the 
epic poems 

Demonstrates strong and dramatic 
references to characters and 
events found in the epic poems 

UNDERSTANDING OF LITERATURE Demonstrates a limited 
understanding of the literary 
selection 

Demonstrates an understanding of 
the selection, but with less depth 
and explanation 

Demonstrates a sophisticated 
understanding of the selection 
Considers the linguistic and 
structural complexities of the text 

 
 



ENG114  ENGLISH I HONORS  51 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX B STATE RUBRICS 
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Grades 6-11 
PARCC Scoring Rubric for Prose Constructed Response Items 

Research Simulation Task and Literary Analysis Task 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 
 
 
 
 
 
 
 
 
 
 
 

Reading 
Comprehension and 
Written Expression 

The student response 
• Demonstrates full 

comprehension of ideas state 
explicitly and inferentially by 
providing an accurate analysis; 

• Addresses the prompt and 
provides effective and 
comprehensive development of 
the claim or topic that is 
consistently appropriate to 
task, purpose, and audience; 

• Uses clear reasoning supported 
by relevant text-based evidence 
in the development of the claim 
or topic; 

• Is effectively organized with 
clear and coherent writing; 

• Establishes and maintains and 
effective style. 

The student response 
• Demonstrates 

comprehension of ideas 
state explicitly and/or 
inferentially by 
providing a mostly 
accurate analysis; 

• Addresses the prompt 
and provides mostly 
effective development of 
claim or topic that is 
mostly appropriate to 
task, purpose, and 
audience; 

• Uses mostly clear 
reasoning supported by 
relevant text-based 
evidence in the 
development of the 
claim or topic; 

• Is organized with mostly 
clear and coherent 
writing; 

• Establishes and 
maintains a mostly 
effective style. 

The student response 
• Demonstrates basic 

comprehension of ideas 
stated explicitly and/or 
inferentially by 
provising a generally 
accurate analysis; 

• Addresses the prompt 
and provides some 
development of claim or 
topic that is somewhat 
appropriate to task, 
purpose, and audience; 

• Uses some reasoning 
and text-based evidence 
in the development of 
the claim or topic; 

• Demonstrates some 
organization with 
somewhat coherent 
writing; 

• Has a style that is 
somewhat effective. 

The student response 
• Demonstrates limited 

comprehension of ideas 
stated explicitly and/or 
inferentially by 
providing a minimally 
accurate analysis; 

• Addresses the prompt 
and provides minimal 
development of claim or 
topic that is limited in 
its appropriateness to 
task, purpose, and 
audience; 

• Uses limited reasoning 
and text-based evidence; 

• Demonstrates limited 
organization and 
coherent; 

• Has a style that is 
minimally effective. 

The student response 
• Demonstrates no 

comprehension of ideas 
by providing an 
inaccurate or no 
analysis; 

• Is undeveloped and/or 
inappropriate to task, 
purpose, and audience; 

• Includes little to no text-
based evidence; 

• Lacks organization and 
coherence; 

• Has an inappropriate 
style. 

 
 
 

Knowledge and 
Language and 
Conventions 

 The student response to the 
prompt demonstrates full 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be a 
few minor errors in 
mechanics, grammar, and 
usage, but meaning is clear. 

The student response to the 
prompt demonstrates some 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be 
errors in mechanics, 
grammar, and usage that 
occasionally impede 
understanding, but the 
meaning is generally clear. 

The student response to the 
prompt demonstrates limited 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be 
errors in mechanics, 
grammar, and usage that 
often impede 
understanding. 

The student response to the 
prompt does not 
demonstrate command of 
the conventions of standard 
English at the appropriate 
level of complexity. 
Frequent and varied errors 
in mechanics, grammar, and 
usage impede 
understanding. 
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GRADES 6-11 
PARCC  SCORING RUBRIC FOR PROSE CONSTRUCTED RESPONSE ITEMS 

NARRATIVE TASK (NT) 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 
 
 
 
 
 
 

Written Expression 

The student response 
• Is effectively developed with 

narrative elements and is 
consistently appropriate to 
the task; 

• Is effectively organized with 
clear and coherent writing; 

• Establishes and maintains an 
effective style. 

The student response 
• Is mostly effectively 

developed with narrative 
elements and is mostly 
appropriate to the task; 

• Is organized with mostly 
clear and coherent 
writing; 

• Establishes and maintains a 
mostly effective style. 

The student response 
• Is developed with some 

narrative elements and is 
generally appropriate 
to the task; 

• Demonstrates some 
organization with 
somewhat coherent 
writing; 

• Has a style that is 
somewhat effective. 

The student response 
• Is minimally developed 

with few narrative 
elements and is limited in 
its appropriateness to 
the task; 

• Demonstrates limited 
organization and coherence; 

• Has a style that has limited 
effectiveness. 

The student response 
• Is undeveloped and/or 

inappropriate to the 
task; 

• Lacks organization and 
coherence; 

• Has an inappropriate 
style. 

 
 
 
 

Knowledge of 
Language and 
Conventions 

 The student response to the 
prompt demonstrates full 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be a 
few minor errors in 
mechanics, grammar, and 
usage, but meaning is clear. 

The student response to the 
prompt demonstrates some 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be 
errors in mechanics, 
grammar, and usage that 
occasionally impede 
understanding, but the 
meaning is generally clear. 

The student response to the 
prompt demonstrates limited 
command of the conventions 
of standard English at an 
appropriate level of 
complexity. There may be 
errors in mechanics, grammar, 
and usage that often impede 
understanding. 

The student response to the 
prompt does not 
demonstrate command of 
the conventions of standard 
English at the appropriate 
level of complexity. 
Frequent and varied errors 
in mechanics, grammar, and 
usage impede 
understanding. 

 
NOTE: 

• The reading dimension is not scored for elicited narrative stories. 
• The elements of coherence, clarity, and cohesion to be assessed are expressed in the grade-level standards 1-4 for writing. 
• Tone is not assessed in grade 6. 
• Per the CCSS, narrative elements in grades 3-5 may include: establishing a situation, organizing a logical event sequence, describing scenes, objects or people developing characters’ personalities, and using 

dialogue as appropriate. In grades 6-8, narrative elements may include, in addition to the grades 3-5 elements, establishing a context, situating events in a time and place, developing a point of view, developing 
characters’ motives. In grades 9-11, narrative elements may include, in addition to the grades 3-8 elements, outlining step-by-step procedures, creating one or more points of view, and constructing event 
models of what happened. The elements to be assessed are expressed in grade-level standards 3 for writing. 

A response is considered unscoreable if it cannot be assigned a score based on the rubric criteria. For unscoreable student responses, one of the following condition codes will be applied. 
 
Coded Responses:  A=No response 
                                B=Response is unintelligible or undecipherable 
                                C=Response is not written in English 
                                D=Off-topic 
                                E=Refusal to respond 
                                F=Don’t understand/know 
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APPENDIX C LANGUAGE ARTS SHOWCASE PORTFOLIO 
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L A N GUA GE A R T S SH O W CA SE P O R T F O L I O 

 
 
 

COURSE OF STUDY:     
 
 
 
 
 

1.   Growth in Writing Entry 
2.   Best Writing Process Entry 
3.   Reading Process Entry 
4.   Technology Entry 
5.   Oral Presentation Entry (Optional) 

TABLE OF CONTENTS 

 
 
 

GROWTH IN WRITING ENTRY 

Selection – Expository Piece of Writing    

Targeted Skill:   Grade 9 Development of introductory strategies 
Grade 10 Integrating primary sources 
Grade 11 Integrating primary and secondary sources 
Grade 12 Coherence (and adherence) to the thesis statement – attention to diction, clarity, unity 

 
 
 

Student Self-Assessment 
 

1.   How did you go about writing this piece?  How did you come up with the topic?  What influenced you as you were working on 
       this piece? 
2.   Why did you select each of these pieces in your growth entry? 
3.   What did you learn about writing and about yourself as a writer from composing these two pieces? 
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BEST PROCESS PIECE ENTRY 
 
Selection – Use of Writing as Process    

 
 
Target Skill: Grade 9 Constructing an effective thesis statement 

Grade 10 Research citations, notecards/quote chart, correct format 
Distinguishing between revision and editing 

Grade 11 Revision strategies – delimiting a topic, identifying fallacies, bias, and speculation in revising an 
                          essay and essay’s argument 
Grade 12 Effective revision techniques – synthesize, interpret, employ logical analysis, and form valid 
                           judgments 

 
List additional pieces included with this entry: 

 
 
 
 
 
 
 
 
 
 
Student Self-Assessment  

 
1.   How did you get started on this piece?  How did you decide on a topic? 
2.   What happened as you worked on it?  How did you go about writing it? 
3.   How did your ideas about the topic change from the beginning to the end of working on the piece? 
4.   What were the hardest decisions to make as you worked on the piece?  How did you make them? 
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READING PROCESS ENTRY 
 
Titles of pieces of work included with this entry:     

 
 
 
 

Targeted Skills:   Grade 9 Metacognitive response LOGS 
Grade 10 Using “think-aloud” reading strategies and rubrics to evaluate student responses 
Grade 11 Using “think-aloud” reading strategies with poetry 
Grade 12 Dialectic responses 

 
 
Student Self-Assessment  

 
1.   How did you go about choosing the work samples you have included? 
2.   What did you learn about the reading process from doing the work you have submitted? 
3.   How does the work you have included show what happens in your mind during the act of reading? 
4.   What do the work samples you have included show about your strengths and weaknesses as a reader? 

 
 

TECHNOLOGY ENTRY 
 
Title of work included with this entry:     

 
Targeted Skill:  Grade 9 Create and manipulate information, independently and/or collaboratively 
                                                       to solve problems, and design and develop products 

Grade 10 Evaluate information sources for accuracy, relevance, and appropriateness 
Grade 11 Make informed choices among technology systems, resources, and 
                           services in a variety of contexts 
Grade 12           Produce a multimedia product using text, graphics, moving images, and sound 
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ORAL PRESENTATION   
 (Optional) 

 
 
Title of Presentation:     

 
Targeted Skill:    Grade 9 Teacher and peer evaluation rubric and a self-reflection 

Grade 10 Effective use of persuasive speaking techniques in a 4-minute formal presentation 
Grade 11 Content Skills – develop meaningful messages, details, sources 

Delivery Skills – tone, voice modulation, eye contact, platform movement 
Grade 12 Content Skills – clarity, accuracy 

Delivery Skills – diction, demeanor 
 
 
 
Student Self-Assessment 
 

1.   Why did you select this piece for the oral presentation entry? 
2.   What did you learn about speaking and about yourself as a speaker from preparing and delivering this oral presentation? 
3.   How does this presentation show something about your strengths and weaknesses as a speaker? 
4.   What difficulties or challenges did you face as you prepared this oral presentation?  What did you especially enjoy about 
       this task? 
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APPENDIX D OUTLINE OF WRITING SKILLS 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 

WRITING SKILLS 
 

GRADE 8 
 

GRADE 9 
 

GRADE 1 0 

   
PROCESS-ORGANIZATION & STRUCTURE 

   
Review paragraphing.  Refine skills in 
writing introductory paragraphs, body 
paragraphs, concluding paragraphs. 
Introduction to introductory and 
concluding strategies 

Review effective introductory paragraph, 
body paragraph, and concluding 
paragraph development. 
Development of introductory strategies 
– linking information, background 
information, connections 

Introductory strategies and concluding 
techniques – quotes, anecdotes, 
statistics, analogy, compare/contrast, 
rhetorical questions, recapitulation 

   
Introduce the differences between 
summary writing and analytical writing 

Distinguish the different characteristics of 
summary writing from analytical writing 

Application of analytical writing skills 

   
Introduction to literary analysis using a 
primary source and literary present 

Development of expository essay with 
primary sources and literary criticism 

 

   
Elaboration and development of 
topic sentences within a writing piece 

Topic sentences – role in an expository 
essay – development of the thesis 
statement 

 

   
Application of appropriate prewriting 
strategies 

Application of appropriate prewriting 
strategies 

Application of appropriate prewriting 
strategies (charts, cause and effect 
quotes) to organize the analysis of 
literature 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
WRITING SKILLS 

 
GRADE 8 

 
GRADE 9 

 
GRADE 1 0 

   
PROCESS-ORGANIZATION & STRUCTURE (continued) 

   
Development of revision skills – paragraph 
development, elaboration of ideas using: 

a.   examples 
b.   dialogue 
c.   description 
d.   explanation 

Development of revision skills for the 
expository essay with particular emphasis 
on the elements of the introductory 
paragraph 

Development of revision skills for the 
composition of the essay: 

a.   development of “preview sentence” 
b.   use of quotes to support the 
thesis c.   effective quote integration 
d.   use of “summary sentences” to 

“close” the paragraph 
   
Development of conferencing skills – 
clarity of feedback, specificity of needs for 
conference 

Continue development of peer 
review skills 

Peer review skills – refining the process of 
providing substantive feedback that is 
evaluated 

   
Development of editing skills – subject- 
verb agreement, pronoun-antecedent 
agreement, verb tense consistency, 
sentence structure, parallelism, active, 
passive voice, word choice 

Continue development of editing skills Continue development of editing skills 

   
Reinforce the difference between 
revision and editing 

Demonstrate understanding of the 
difference between revision and 

 

 

   
Introduction to delimiting a topic: 

a.   use of questions/hypotheses 
b.   graphic organizers 

Delimit a topic Delimit a topic 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
WRITING SKILLS 

GRADE 8 GRADE 9 GRADE 1 0 
   
PROCESS-ORGANIZATION & STRUCTURE (continued) 

   
Introduction to thesis statement  
  a.   identification 

b.   practice in constructing and revising a 
thesis statement 

Construction of a thesis statement Provide for the seamless integration of 
a thesis statement in the introduction 

   
Self-assessment skills – identify areas for 
strengths and improvement 

Self-assessment skills – identify areas for 
strengths and improvement 

Self-assessment skills – identify areas for 
strengths and improvement 

   
MECHANICS, USAGE & STYLE 

   
Introduction to various techniques related 

  to style: 
a.   sentence structure 
b.   placement of topic sentence  
c.   introductory paragraphs 
d.   use of figurative language 
e.   word choice 

Sentence variety – to improve fluency, 
style, and clarity of writing 

Sentence variety – to improve fluency, 
style, and clarity of writing 

   
  Use of transitions: 

  structural device between 
paragraphs for coherence 

  stylistic device within paragraphs 
for the smooth integration of ideas 

Internal coherence: 
relate support to the topic 
sentence relate topic sentence to 
the thesis review use of transition 
between paragraphs 
relate topic sentence to the thesis 

Internal coherence: 
relate support to the topic 
sentence relate topic sentence to 
the thesis review use of transition 
between paragraphs 
relate topic sentence to the thesis 



ENG114  ENGLISH I HONORS        65 
 

 

 
 
 

 
PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 

 

WRITING SKILLS 
G R A D E  8 G R A D E  9 G R A D E  1 0 

 
MECHANICS, USAGE & STYLE (continued) 

   
Use of formal and informal language – 
apply appropriate diction depending on 
audience 

Use of voice – personal narrative essay 
versus the expository essay 

Use of point of view that reflects the persona of a 
literary character 

   
Review simple, compound, complex 
sentences, parts of speech, use of 
commas, colons, semi-colons, and 
apostrophes, run-on/fragment, 
capitalization.  Introduce hyphens, 
dashes, brackets, parenthesis, 
ellipses 

Review simple, compound, complex 
sentences, parts of speech, use of 
commas, colons, semi-colons, and 
apostrophes, run-on/fragment, 
capitalization.  Apply use of hyphens, 
dashes, brackets, parenthesis, and 
ellipses with quote integration. 

Review simple, compound, complex sentences, parts of 
speech, use of commas, colons, semi-colons, and 
apostrophes, run-on/fragment, capitalization.  Apply 
use of hyphens, dashes, brackets, parenthesis, and 
ellipses with quote integration 

   
 Analyze a piece of text for appropriate 

use of hyphens, dashes, brackets, 
parenthesis, and ellipses 

Apply appropriate use of hyphens, dashes, 
brackets, parenthesis, and ellipses in student 
writing 

   
Vocabulary development – 
appropriate word choice to convey 
meaning 

a.   multiple meanings of words 
b.   context clues 

    

Vocabulary development – to improve 
fluency, style, and clarity of writing 

Vocabulary development: 
a.   to improve diction in writing 
b.   to develop an understanding of connotation 
       and denotation 
c.   to apply structural analysis (SAT) 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
WRITING SKILLS 

GRADE 8 GRADE 9 GRADE 10 
   
PRODUCTS 

   
Refining various modes of writing – 
expository, narrative, persuasive, 
descriptive; develop an understanding of 
the characteristics, purpose, and 
audience for each mode. 

Expository essay – literary analysis Refine the composition of various modes of writing – 
narrative, descriptive, persuasive, expository 

   
Development of skills in selecting 
writing topics – writing territories 

Writing a précis Writing a précis 

   
Journal writing – generate ideas for 
writing, reflect on writing 

Journal writing – generate ideas for 
writing, reflect on writing 

Journal writing – generate ideas for writing, reflect on 
writing 

   
  Compose a research paper whose focus is the analysis 

of literary elements, such as literary devices, symbols, 
explication of a literary piece, comparison of two works, 
study of an author’s style, or analysis of a theme 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
WRITING SKILLS 

G R A D E  8 G R A D E  9 G R A D E  1 0 
 
RESEARCH 

 
Using primary sources to support 
interpretation – quote integration 

a.   essays 
b.   literary journals 
c.   literary analysis 

Quote integration – use of MLA format 
a.   introduction, description, lead in 
b.   quote 
c.   analysis, explanation 

Integration of fragment quote utilizing 
brackets and ellipses 
Use of secondary sources to support thesis 

   
Development of note taking and outlining 
skills 

Development of note taking skills and 
outlining skills 

Outlining skills – to organize writing for 
coherence and cohesion 

   
Introduction to paraphrasing - models Paraphrasing Paraphrasing – use of literary criticism 

   
Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, authorship, 
validity, currency 

   
Reinforce appropriate use of 
parenthetical citations 

Reinforce appropriate use of 
parenthetical citations with primary 

 

Reinforce appropriate use of parenthetical 
citations with primary and secondary 

    
Introduction to work cited format Development of work cited format Development of works cited list and special 

rules governing form as cited in research 
manual 

   
Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism for 
written composition 
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APPENDIX E NEW JERSEY STUDENT LEARNING STANDARDS 
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NEW JERSEY STUDENT LEARNING STANDARDS 
 

3 - English Language Arts 
8 - Technology 
9 - 21st Century Life and Careers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/
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APPENDIX F CURRICULUM MODIFICATIONS & ADAPTATIONS 
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